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PART ONE – CULTURE & INCLUSION 

 

Discussion Boards 

Thread/Subject: Chapter 1; NCLB 

Author: Jason Muniz 

Posted: June 26, 2013 10:17 PM 
 

I would like to discuss what Chapter 1 of our text examined regarding No Child Left Behind (NCLB) and 

the Standardization movement. 

 

The author, James Banks, discusses how standards and testing has been applied through force of national 

legislation to require advances in academic achievement, with one of the goals of that initiative being to 

close the achievement gap between students of "diverse racial, ethnic, and language groups" (Page 

6).  According to the author, multicultural education has been impacted by NCLB in both negative and 

positive ways.  "Some school leaders in high-minority, low achieving schools have applauded NCLB 

because it requires school districts and states to disaggregate achievement data by income, race, ethnicity, 

disability, and limited English proficiency."  Banks also explains that NCLB has drawn criticism in the 

same quarters, stating that "these reforms have forced many teachers to focus on narrow literacy and 

numeracy skills rather than on critical thinking," and that there is "less focus on teaching, and deskilled 

and deprofessionalized teachers." 

 

What I found interesting was the assertion by the author's source, Amerlin & Berliner (2002), that 

"student learning was indeterminate, remained at the same level before the high-stakes testing was 

implemented, or went down when high stakes testing policies were initiated." 

 

This caught my attention because it occurs to me that NCLB testing may have meaningful value because 

of its recognition (in terms of data) of traditionally marginalized groups of people.  Of the student 

learning is indeterminate - or a relative "push" in terms of outcome - then isn’t the entire NCLB enterprise 

worth the effort if we can draw meaningful multicultural data from it?  Also - to what degree is that data 

meaningful or useful to educators serving multicultural students?  Does the small sample size (the 

inception of NCLB and the analysis cited both occur in 2002) taint the findings?  All questions that struck 

me as interesting when I read the text.  

This element of the reading relates to my own classroom experiences as a Middle School teacher in South 

Florida.  NCLB seems to have greater stakes for students and teachers in that state, because funding for 

schools (teacher salaries, student resources, teacher bonuses, and the continued existence of the schools 

themselves) were all tied into how well the students performed on the dreaded "FCAT" exams.  In the 

months leading up to the NCLB test most teachers abandoned traditional instruction and "taught to the 

test" according to the specific orders of administrators.  California - in my limited instructional experience 

here - is very different in that regard.  I wonder if, considering the claims of valuable data available to 

disaggregate - if that difference is necessarily a good thing. 
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Thread/Subject: Chapter 3; How My School Supports Multicultural Education 

Author: Jason Muniz 

Posted: June 30, 2013 7:12 PM 
 

As a HS teacher that serves a community of ~30% Black, ~50% Latino, and ~20% Asian/Pacific Islander 

students, I have found that my school works to support multicultural education in the following ways: 

1.  Attitudes, perceptions, beliefs, and actions of the school staff: Teachers and admins at our school 

participate in PD assignments sponsored by our school district that communicate and analyze cultural 

differences among staff across racial, gender, class, and sexual orientations.  This is done with the 

purpose of preparing our staff to best serve students in a very diverse school whose personal experiences 

are often vastly different than those of their instructors. 

2. Formalized curriculum and course of study: Our campus also employs Read 180, as well as a 

thoroughly developed ELA curriculum that accommodates newcomers in the many different phases of 

their English language comprehension across a number of different academic disciplines. 

3.  Learning, teaching, and cultural characteristics favored by the school: Because so much of our 

population are low level readers our school is very accommodating to instructional and assessment 

approaches that are not solely based on reading and/or writing skills.  This includes verbal assessments, 

multimedia forward instruction, etc.  Reading and writing assignments are typically very structured and 

well scaffolded with ample opportunities for re-teaching and small group learning. 

4. Languages and dialects of the school: Students who are predominantly Spanish speakers are provided 

instruction in "Sheltered" classrooms taught by teachers who can better accommodate the needs of 

students with English language deficiencies.  Once the students achieve a degree of aptitude and success 

in those environments they are "mainstreamed" into classrooms that are structured for students with 

stronger language skills. 

5. Instructional materials: In my classroom I typically provide direct instruction that is rich in visual 

elements (image-heavy slideshows, video, music) as opposed to straight forward textbook learning.  This 

allows me to tailor the content to best communicate with my students.  I also provide assessments that 

engage non-linguistic expression, such as diagrams or drawing definitions for Social Studies content. 

6. Assessment and testing procedure: My assessments are provided to students over a variety of 

mediums (pen & paper test, computer web forms, charts, drawings, verbal analysis, cartoon analysis, 

etc.), and when required, are typically dictated by the specific student needs described in their IEPs.  

7. The school culture and the hidden curriculum: The culture of my school uses subtle (and sometimes 

not so subtle) approaches to inspire students to acknowledge and overcome the social inequalities that 

they typically face.  This includes bulletin boards and slogans painted on walls, t-shirts with quotes by 

culturally relevant figures (Zapata, Chavez, Malcolm x, Mandela, etc.), and school-endorsed activities 

that seek to include multiple ethnicities into the broader school community (Ex: "Poly Day" "Latino 

Heritage Month" etc.).  These efforts sometimes conflict with the actual ethnic make-up of the 

instructional staff because very few teachers would consider themselves to be members of any of the 

same social groups as their students.  A bit of a contradiction there. 

8. The counseling program: The counseling program at our school is not terribly proactive in guiding 

the students we serve towards larger ambitions.  This duty typically falls upon After-school mentors and 

11th/12th grade teachers who have a larger stake in facilitating opportunities for students who will soon 

be graduating.  
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Thread/Subject: Chapter 9; Multiculturalism & The Educational Experience 

Author: Jason Muniz 

Posted: July 10, 2013 2:24 PM 
 

In Chapter 9 James Banks discusses a number of different elements of the educational experience that 

require greater attention in terms of multiculturalism.  The section that most struck a chord with me was 

the analysis of school staff on page 114.  Banks writes "Students need to see administrators, teachers, and 

counselors from different racial, ethnic, and language backgrounds in order to believe that U.S. society 

values and respects people from different... groups." 

  

A call for greater diversity in hiring for the purposes of affirmative action can be problematic.  Not 

because the ends that he author described are not worthwhile... I believe they are.  But as a community in 

advocacy of pluralism in education we must consider at what point does affirmative action hiring poison 

the existing dominant power structure against diverse groups?  Many of the communities discussed have 

long been subject to be inequalities described throughout the book, and through no fault if their own 

received subpar, limited, or incomplete educations as compared to many peers.  A less qualified person in 

authority merely for the sake of diversity may not provide the best possible solution for many persistent 

problems in my school an in my classroom specifically.  There also exists the possibility that failure in an 

exceedingly difficult task would encourage "I told you so" responses from those in opposition to a 

multicultural educational approach. 
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Reflective Assignments 

 

Reflective Assignment #2 

I believe that my values relating to culture and education have been colored by my personal 

perspectives and experiences.  I am a third generation Latino of Puerto Rican descent, living and 

working in Oakland, California.  I am the first member of my family that did not speak Spanish 

as their first language.  I was educated in New York City classrooms that did not make a special 

effort to accommodate the needs of non-English speakers.  The circumstances of my upbringing 

alienated me from other Spanish speakers in and out of the classroom, and that surely plays a 

role in how I instruct students today. 

As the leader of a Social Studies classroom that offers instruction about Latin American 

countries, I often struggle not to project my own biases and struggles on to the lives of the 

students I influence.  I feel compelled to assign value to instructional activities that accommodate 

the needs of foreign language students, especially those who speak Spanish, because I am acutely 

aware of what being the “other” feels like.  However, this approach often presents challenges for 

me because my own perspective does not match that of my students.  I was an English speaker in 

a very mixed-language educational environment, whereas my students are typically Spanish 

speakers in a moderately mixed-language educational environment.  “Inclusion” has a different 

face for them than it did for me.  Add to this the temporal and national differences between my 

students and me, and it’s almost as if my own cultural experiences have no value in terms of 

supporting my students. 

Working with a different community of students has definitely caused me to change my 

perspectives.  I feel as though I have had to cultivate a nuanced approach to helping non-English 

speakers in my classroom.  Because the students in that community are very aware of my 

language limitations, I am called upon to speak very authentically about these shortcomings.  

Admitting that I cannot communicate in Spanish to Latino students, while embarrassing, 

establishes a common ground with those English learners.  We both possess an abiding need to 

improve our ability to communicate, and face a number of obstacles that need to be overcome.  

A symbiotic “lets support each other!” dynamic is created between those students and me that 

isn’t necessarily shared with other people.   

I believe that being very forthright about my own challenges lends greater weight to classroom 

initiatives that might normally be seen as difficult for language learners.  I believe the students 

tend to trust me more when I advocate for assignments that call for assessments that are non-

textual or non-verbal.  The trust and good faith of someone struggling to come to terms with a 

language barrier is something that I always craved in others, so it has become (and will continue 

to be) something that I pursue with vigor in a multicultural classroom.  
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Reflective Assignment #3 

In this assignment I have been challenged to rate my school, Fremont High School, in terms of 

how effectively it serves our diverse student population.  I will explain my reasoning for each 

rating, analyze its best characteristics, and describe what I would do to improve its efficacy.  To 

do this I will use a Likert Scale measuring school attributes in the following ways: 

 5 – Having most of the characteristics of an effective school 

 4 – Having many of the characteristics of an effective school 

 3 – Having some of the characteristics of an effective school 

 2 – Having less than 2 characteristics of an effective school 

 1 – Having no characteristics of an effective school. 

 

Promoting Literacy: Likert Score = 3 – I believe my school makes a mediocre effort towards 

promoting literacy, and it suffers by comparison to other schools I have worked at.  As a middle 

school instructor I saw checklists like those found in James Banks “An Introduction to 

Multicultural Education” (p. 124), and was compelled by administration to abide by their criteria 

for literacy.  If I had control of academic criteria in my school I would make following lists like 

these part of our culture. 

Delivery of grade-level curriculum/content: Likert Score = 4 – Fremont HS makes a better 

effort to deliver grade-level curriculum content for our diverse students.  Sheltered instruction 

classes are typically very full because of the composition of the school’s community.  Students 

who are “mainstreamed” out of sheltered classes – to my experience – have been prepared to 

take on the work of English language classes.  The only thing I would do to improve our schools 

efficacy in this regard is provide more sheltered classrooms.  They seem to work. 

Organized, innovative instruction: Likert Score = 4 – Innovative instruction at Fremont HS is 

present, but seldom organized.  Administrators give teachers free reign to program their Social 

Studies classrooms academically, but without any specific mandates for instruction that 

integrates underrepresented histories of racial and ethnic groups.  The staff typically takes that 

task upon ourselves, with vigor, because we are aware of the community we serve.  This might 

be further improved by administrative mandate. 

Protected and extended instructional time: Likert Score = 3 – Fremont HS is less successful 

in terms of providing protected/extended instruction.  This instructional is available, but seldom 

taken advantage of by students other than those with parental involvement. When my students do 

use extra time it makes a difference – although I suspect that the limited resources available at 

our school make the expansion of such programs unlikely.  Making programs like this mandatory 

for English learners (and being able to pay for this service) is an improvement I would like to 

see. 
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Expanded teacher roles and responsibilities: Likert Score = 2 – Motivated instructors is a 

problem for Fremont HS.  The teaching environment is challenging, and few resources exist to 

provide the “incentives that are needed to motivate people in the district to participate in efforts 

being undertaken to attain… multicultural educational goals” (Banks 119).  Our school often 

employs new teachers looking for their first opportunity in a classroom.  These teachers seldom 

have the bandwidth and skill to take on greater responsibilities.  Fremont might be better served 

pursuing more experienced teachers that can handle more responsibility. 

Addresses students’ social and emotional needs: Likert Score = 2 – At Fremont there are very 

few resources that address student’s social and emotional needs.  We have only one guidance 

counselor, who seldom provides guidance outside of graduation requirements and scheduling 

input.  Emotional needs are seldom served, which is a shame because in addition to having 

language hurdles to overcome our school’s population typically resides in at-risk homes.  

Community activist programs provide some support to this end, but it is inconsistent and not 

mandated by the school itself.  I would like to see Fremont devote more resources to mental 

health support in our school, but that seems to be a tall order. 

Parent involvement: Likert Score = 2 – The most challenging part about Fremont HS’s culture 

is the woeful lack of parent support for our students.  Much of this can be attributed to the 

socioeconomic status of our student’s parents (Parents can’t leave work to attend academic 

related functions).  Another obstacle is the cultural and language barrier that exists between 

teachers and parents.  However, not to be ignored is the degree to which parents of our students 

are simply apathetic, and place little value on academic achievement.  Motivating a parent to 

overcome challenges is a daunting task, and a problem whose solution truly escapes me. 
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Final Project 

EVALUATION #1: For this assignment I chose to analyze a Social Studies webquest relating to Christopher Columbus on Teach-

nology.com.  In my humanities course my students are challenged to analyze “first contact” between Europeans and Indigenous 

people, so this material seemed useful. 

(http://www.teachnology.com/teachers/lesson_plans/computing/webquest1/ChristopherColumbus.html) 

 

 

AREA OF 
EVALUATION 

RATING COMMENTS 

OVERALL AESTHETICS – This 
rating is based on the Webquest’s 
OVERALL VISUAL APPEAL, 
NAVIGATION & FLOW, and 
MECHANICAL ASPECTS 

 
 

6 / 10 

Teachnology.com’s webcast selection includes various graphic elements 
to varying degrees of success.  There are images present, but none 
relate to the content (Columbus).  Navigating the content is simple and 
the workflow expected from the student is clear.  Links require 
copy/paste and cannot be clicked. 

INTRODUCTION – This rating is 
based on the Webquest’s 
MOTIVATIONAL EFFECTIVENESS 
OF INTRODUCTION and 
COGNITIVE EFFECTIVENESS OF 
THE INTRODUCTION 

 
 
 

0/ 4 

The introduction section of this webquest was very simplistic, and called 
to mind a question as to whether or not this site’s content was rigorous 
enough because a very elementary explanation of Columbus was 
provided.  No information on grade level appropriateness was provided.  
No prior knowledge was engaged by the intro, and the reader is not 
prepared for what is to come. 

TASK – This rating is based on the 
Webquest’s CONNECTION OF 
TASKS TO STANDARDS and 
COGNITIVE LEVEL OF THE TASK 

 
 

3 / 10 

The task presented by this webquest does not align with any High 
School instructional standards I am aware of because no historical 
interpretation is called for.  The task is simple, and only requires 
retelling of information collected from online resources and does not 
call for any higher order cognitive skills to be engaged. 

PROCESS – This rating is based on 
the Webquest’s CLARITY OF 
PROCESS, SCAFFOLDING OF 
PROCESS, and RICHNESS OF 
PROCESS 

 
 

3 / 12 

Very little direction is given to students about the process of this 
assignment.  Instructions on group organization, roles, and power point 
development are minimal, and students will need further direction to 
accomplish the tasks.  It is also unclear as to how the process of creating 
the project materials will create understanding of the content.    

RESOURCES - This rating is based 
on the Webquest’s RELEVANCE & 
QUANTITY OF RESOURCES, and 
the QUALITY OF RESOURCES 

 
 

4 / 8 

There is some connection between the resources provided for this 
project and the information needed to accomplish the task… when the 
links provided are working.  The content of the resources seemed age 
inappropriate for HS students, and the majority of the links provided did 
not function, which speaks to the quality of the resources overall. 

EVALUATION - This rating is based 
on the Webquest’s CLARITY OF 
EVALUATION MATERIAL 

 
 

3/ 6 

The criteria for success on this project are stated, but do not provide 
any qualitative descriptors.  The means by which the student’s work will 
be evaluated by this project is not very clear, and the effort put forth to 
develop this webquest seems to have been minimal. 

  
19 / 50 

 

http://www.teachnology.com/teachers/lesson_plans/computing/webquest1/ChristopherColumbus.html
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EVALUATION #2: For this assignment I chose to analyze a Social Studies webquest relating to geography, and 

determining absolute location on a school website in North Carolina.  In my humanities course my students are 

challenged locate various countries and cities around the world that they are not typically aware of by the time 9
th

 

grade starts.   Because of this, the webquest I found seemed valuable.  
(http://its.guilford.k12.nc.us/webquests/location/location.htm#evaluation) 

AREA OF 
EVALUATION 

RATING COMMENTS 

OVERALL AESTHETICS – This 
rating is based on the Webquest’s 
OVERALL VISUAL APPEAL, 
NAVIGATION & FLOW, and 
MECHANICAL ASPECTS 

 
 

2 / 10 

The webquest I discovered had no graphic elements or variations in 
layout and typography.  The color of the page is black text over a simple 
white background, and there is no variation between texts other than 
the occasional bold-faced type.  No mechanical problems on the site 
were apparent. This made the webquest landing page very boring and 
unappealing, and seemed like a place that students would not likely be 
engaged by. 

INTRODUCTION – This rating is 
based on the Webquest’s 
MOTIVATIONAL EFFECTIVENESS 
OF INTRODUCTION and 
COGNITIVE EFFECTIVENESS OF 
THE INTRODUCTION 

 
 

2 / 4 

The degree to which this webquest’s introduction served to motivate 
students to undertake the task below it is minimal.  The learner’s 
interests may be piqued insofar as that the students may be curious 
about locations in their own geographical area, but no compelling 
question or problem is presented.  No reference to the learner’s prior 
knowledge is made by the intro, and no foreshadowing exists. 

TASK – This rating is based on the 
Webquest’s CONNECTION OF 
TASKS TO STANDARDS and 
COGNITIVE LEVEL OF THE TASK 

 
 

4 / 10 

The task set before learners are connected to standards relating to 
spatial learning and connections with places over time.  Being able to 
relate one point to another is the task described, and this follows with 
relevant standards.  However, the task itself only requires 
comprehending and retelling information, and it is not clear how the 
task will allow t5he learner to synthesize that data. 

PROCESS – This rating is based on 
the Webquest’s CLARITY OF 
PROCESS, SCAFFOLDING OF 
PROCESS, and RICHNESS OF 
PROCESS 

 
 

11 / 12 

The process of the webquest seems to be very clear.  Steps are simply 
stated, and it is clear where each action belongs in the larger process.  
The strategies and organizational skills needed to accomplish the tasks 
do require higher order thinking skills – specifically there are processes 
in place for learners to use pattern maps to organize information.  
Unfortunately the separate tasks assigned for students to collaborate 
with are limited and require more complex activities. 

RESOURCES - This rating is based 
on the Webquest’s RELEVANCE & 
QUANTITY OF RESOURCES, and 
the QUALITY OF RESOURCES 

 
 

8 / 8 

The resources provided for the tasks at hand are clear, and meaningful.  
They carry weight because they connect the learner with the exact 
materials – a map charting website and specific points to investigate – 
that they will need.  Mapquest.com is a well-updated and colorful site, 
and the resources provided encourage students to explore the page 
more deeply, in a valuable way. 

EVALUATION - This rating is based 
on the Webquest’s CLARITY OF 
EVALUATION MATERIAL 

 
 

6 / 6 

The criteria for success on this webquest is clearly stated on the 
information page itself as well as on a rubric provided at an 
accompanying link.  The measurements are both quantitative (Was the 
map created accurate) and quantitative (a well crafter journal writing 
exercise that responds to a thematic question).  The evaluations will 
clearly measure what a student has learned and accomplished. 

  
34 / 50 

 

http://its.guilford.k12.nc.us/webquests/location/location.htm#evaluation
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EVALUATION #3: For this assignment I chose to analyze a Social Studies webquest relating to the country of Haiti.  In my 

humanities course my students are expected to learn about and analyze the Society, Economy, and Politics of this country over 

time, and have a basic understanding of its history.   Because of this, the webquest I found seemed valuable, despite its 

targeted audience of 6
th

 Graders.  (http://www.dinkypage.com/haiti/) 

AREA OF 
EVALUATION 

RATING COMMENTS 

OVERALL AESTHETICS – This 
rating is based on the Webquest’s 
OVERALL VISUAL APPEAL, 
NAVIGATION & FLOW, and 
MECHANICAL ASPECTS 

 
 

4 / 10 

The splash page used for this webquest leaves a lot to be desired.  There 
are no graphic elements at all, and no variations in typography.  The 
layout of the page is also poorly constructed because in order to read it 
on a typical resolution computer screen the text must be “shrunk” (and I 
tried this over a couple of different computers and an iPad).  The 
background is white, and the text is red and black.  This was hard to 
read.  However, the workflow was evident, all but one of the links 
provided seem to all work and there are no mechanical problems to 
speak of. 

INTRODUCTION – This rating is 
based on the Webquest’s 
MOTIVATIONAL EFFECTIVENESS 
OF INTRODUCTION and 
COGNITIVE EFFECTIVENESS OF 
THE INTRODUCTION 

 
 
 

1 / 4 

The introduction provided for this webquest can be summed up in one 
sentence: “Today you are going to answer questions about the country 
Haiti.”  This introduction carried no relevance or social importance.  It 
did prepare the reader for what is to come, however simplistically.   

TASK – This rating is based on the 
Webquest’s CONNECTION OF 
TASKS TO STANDARDS and 
COGNITIVE LEVEL OF THE TASK 

 
 

10 / 10 

The task described from the webquest is a strength.  Connections to 
standards are apparent, such as a call for interpreting historical events, 
the use of spatial and chronological thinking skills, and an analysis of the 
causes of human movement and migration.  The tasks required 
synthesis of multiple sources of information and challenged the learner 
to go beyond the data by posing higher order questions (“In your 
opinion should the United States provide aid…?” 

PROCESS – This rating is based on 
the Webquest’s CLARITY OF 
PROCESS, SCAFFOLDING OF 
PROCESS, and RICHNESS OF 
PROCESS 

 
 

5 / 12 

The process of tasks on this webquest are clear, but could be more 
concise.  The steps for online processes are well enumerated and clear.  
The steps for recording the data collected on a word doc or transmitting 
that data to an unnamed blog is confusing.  Different types of 
organizational tools are called upon to complete the processes, and one 
would presume that if the content collected is transmitted than there 
are “checks for understanding” that can be accomplished along the way.  
This project is one that requires students to work independently online, 
so there are no separate roles assigned. 

RESOURCES - This rating is based 
on the Webquest’s RELEVANCE & 
QUANTITY OF RESOURCES, and 
the QUALITY OF RESOURCES 

 
 

8 / 8 

This webquest definitely demonstrates a clear and meaningful 
connection between all its (working) sources and the information 
needed to accomplish the tasks.  The sources all clearly provide access 
to the information about Haiti that is called for in a colorful and well-
updated way.  The resources are meaningful, and not frivolous. 

EVALUATION - This rating is based 
on the Webquest’s CLARITY OF 
EVALUATION MATERIAL 

 
 

0 / 6 

Unfortunately, the criteria for success are not provided on this 
webquest.  There is no rubric, and no evaluative instrument is apparent 
that includes either qualitative or quantitative descriptions.  The 
assignment simply ends, and I presume its creators assessed the work 
independently. 

  
28 / 50 

 

http://www.dinkypage.com/haiti/
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PART two – LANGUAGE & Language 

Development 

 

Discussion Boards 

Thread/Subject: What is language?/Language Development 

Author: Jason Muniz 

Posted: July 13, 2013 1:42 AM 
 

My own most meaningful experiences with language development relate to the language barrier between 

myself and my elderly, Spanish speaking grandmother.  As a 3rd generation Latino, adopting the Spanish 

language was optional in my family.  This created a gulf between me and the elder generations, in 

particular my grandmother who lived with us for a number of years before her passing.  At one point in 

our relationship I had to come to terms with the fact that someone I loved and relied upon could not 

communicate with me, and necessity dictated that we overcome the obstacles that existed between us.  It 

was under these circumstances that we contrived our own language.  It was a mélange of mangled 

English, grotesque Spanish, and non-verbal cues that often included facial gestures.  You'd be surprised 

how expressive one can be using only one's mouth (pointing, and expressing dozens of nuanced emotions 

is absolutely possible using only your lips).   

 

My definition and description of language is colored by this, and other experiences I have had contending 

with people who I desperately wanted to communicate with, or who desperately wanted to communicate 

with me.  In my life language means the means by which one facilitates the conveyance of ideas, 

direction, and emotion through whatever means present themselves.  That experience has provided me 

with a degree of empathy for the student who knows the answer, but can't conjure the words to 

communicate that knowledge.  The designation of language as an arbitrary collection of symbols or 

"paralinguistic" features diminishes its true value.  Language, in my opinion, is the vessel that gives 

humans access to one another.  The manner in which its cultural relevance is manifested may vary by 

time, space, and circumstance but the nature of language seems to me to be very basic. 

 

 

Thread/Subject: Chapter 3/Falstaff Quote 

Author: Jason Muniz 

Posted: July 26, 2013 2:52 PM 
 

Falstaff is a Shakespearian character (in three works, I learned) who was notably responsible for a double 

negative line from the play “Henry IV.” 

 

“There’s never none of these demure boys come to any proof.” 

- Falstaff in Henry IV (II), 4.3.97, by William Shakespeare 

 

McWhorter sites Falstaff’s line in order to drive home the point that language is mutable, and that 
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convention in “high” language can shift.  Acceptable language is a fluid concept, and the weight of 

propriety of the uses of grammar changes according to “this year’s fashions” (p. 228).   Since this class 

analyzes the nature of language, I choose to read question 12 with particular attention to semantics. Can 

we justify double negatives as acceptable in the English language today? No, not today… but eventually 

we can. Today the “fashion” dictates that double negatives, despite their potential for conveying emphasis 

(as was the case with the Falstaff quote), connote grammatical error. Accepting flights of linguistic 

anomaly outside the current context of language in this case opens the door for accepting all sorts of 

anomaly as appropriate. If the use of double negatives in English language persists to the point that it 

becomes convention, I would at that point justify its use as grammatically appropriate. We ain’t not there 

yet. 

 

In this book McWhorter discusses how language is prone to mutation and cross-pollination among 

dialects.  This work has taught me that the environments that languages are created in shape the languages 

themselves, with particular attention to the ways certain speakers of language help devolve and evolve it 

into new forms of speech.  Hybrid languages develop through necessity of communication, and those 

languages can evolve from temporary “pidgin” communication into what we understand as more 

conventional language with rules, syntax, and nuance.  The degree to which spoken language shapes 

language acquisition for someone learning it is something I plan to be cognitive of with my own teaching.  

As a native New Yorker I am blessed/cursed with a distinct accent that is easy to perceive.  The fact that I 

instruct so many English learners means that I have to remain vigilant about presenting forms of speech 

that conform to their needs during language acquisition.  My teaching would suffer if I allowed students 

from Northern California to adopt the “Dems” and “Deys” that pollute my own speech! 

 

 

Thread/Subject: What I Learned/Zone of Proximal Development 

Author: Jason Muniz 

Posted: July 31, 2013 11:37 AM 
 

I believe that the class instruction regarding Social Constructivism and “The Zone of Proximal Development” have 

definitely better equipped me to reach the needs of the culturally diverse students in my classes.  Potentially having 

my EL students “crowd-source” definitions to terms that are challenging can be a meaningful when teaching diverse 

classes.  The social construction of a definition will by nature be inclusive of varied perspectives and backgrounds, 

and analysis of different approaches to “what do you think this word means?” will allow people who are typically 

very different to have access to new vocabulary on terms they are familiar with.    I like the idea that a learning 

community can take ownership of defining the meaning of a challenging term, as opposed to acquiring it from an 

instructor without any true frame of reference that speaks to their own experiences with language. 

 

As discussed in a previous class assignment, I think Lev Vygotsky’s thoughts on the “Zone of Proximal 

Development” lend themselves to effective teaching of note taking strategies, which is incredibly valuable in a 

Social Sciences classroom.  Establishing the degree to which students “think” they know how to take notes informs 

me about their prior knowledge as well as gives me a baseline to understand how much more they need to learn 

before they take notes “my way.”  Scaffolded instruction that includes thoughtful and metacognitive feedback (EX: 

“Why do you think it may be a good idea to keep the main idea on the left, and the details separated on the right?” or  

“Why do you think people who use this type of organizer find it easier to locate information they took as notes?”) 

would be meaningfully employed.  Connecting the prior knowledge to the new information acquired is key, and 

speaks to the degree to which students are going to be able to bridge that “Zone.”  I expect that both of these theories 

will be useful in my instruction, and I am interested to see how they play out in practice instead of theory. 
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Reflective Assignments 

Assignment 2A 

 

1.    Author John McWhorter argues that language is a fundamentally mutative 

phenomenon.  How does language change?  Use the five faces of language change to 

support your answer. (Ch. 1, reference p. 18- 35 for criteria discussion). 

I believe that language changes based on a number of factors, some of which are described by 

McWhorter in Chapter 1.  The “erosion” of the sounds of words over time through dropping of 

sounds is one factor named.  Shifting rules of grammar change over time, and phrases are 

mutated from newly pronounced or swallowed prefix or suffixes that defined a language’s 

grammar.  Expressions take on new meanings and variance in connotations creates new 

descriptive terminology. Colloquial phrases can be regrouped to take on new, unpredictable 

meanings that stray from the phrase’s original purpose based on how the words are grouped.  

Other times the meanings of words can “drift aimlessly” and their function takes on different 

implications or value over time. 

 

2.   The theme “Today’s Dialect is Tomorrow’s Language” runs   through the text (p. 

92).  McWhorter argues this as a kind of mantra for the linguistic discussion: “Dialects is 

all there is.”  Using McWhorter’s analysis of the eight languages of the Chinese versus eight 

Chinese dialects, support your understanding of this theme in Chapter 2. 

I took McWhorter’s theme of “Today’s Dialect is Tomorrow’s Language”  to mean that the true 

understanding of language is acquired by analyzing the many various dialects that fall under the 

larger umbrella of language because over time it is their direction that dictates what will 

ultimately be considered the proper usage.  Branches of a language over time and with distance 

become languages unto themselves. 

 

3. The author describes how language proceeds in myriad directions. Dialects form by 

migration, communication, and education.  How would you relate the examples of the 

family tree or making stew in discussing how language change and mixing is inherent 

according to the author (p. 93-94).  Chapter 3. 

I believe that the key to understanding McWhorter’s ideas on the change and mixing of language 

is to analyze his comparison of language to “cross-pollination.”  Language change is indeed 

inherent because of the formation of dialects that comes from groups of people moving and 

amending language to suit their specific purposes.  This follows the “family tree” metaphor.  The 

author adds a new wrinkle to the analysis by presenting the idea that speakers of dialects, in their 

migration and communication with new peoples, develop languages influenced by those 

interactions.  New language elements are created by varying influences, which accounts for 

diverging language hybrids of the same “Mother language” found in different geographic areas. 
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4. What would be the benefit for having the Latin language as a foundation for learning 

English? (p. 98). McWhorter posits that Latin teaches vocabulary and base words, 

grammar, and how to have an economy of words in speaking. Do you agree with this point 

of view?  Does learning any second language facilitate learning English?  Support your 

opinion with Ch. 3 concepts. 

For McWhorter the benefit for learning Latin as a foundation for the English language is that 

many of the Romance languages that derived from it pull vocabulary, grammar, and structures 

that are rooted in ancient Latin.  Possessing basic Latin language can give English learners 

access to linguistics that can be compared to their primary language – provided that primary 

language is also a Romance language.  It is because of this wrinkle in the author’s argument that 

I do not necessarily believe that learning Latin has a great deal of value.  I do believe that 

learning a second language can facilitate learning English – but in order to discover which 

language that is one would have to better examine emerging cultural and language trends in the 

English speaking country one wants to engage.  For example – people learning to speak 

“American English” would be well advised to pick up language skills in Spanish or so-called 

“Black English” in order to understand modern trajectories of the American English. 

 

5. Give examples of usage of English vocabulary words in other languages. Discuss the 

relationship of English words that are being incorporated into other languages.   

In Spanglish “cojerlo con takeiteasy” is used to implore someone to gather their wits and relax 

during a heated situation.  “Cojer” translates to the verb “to take” in Spanish, but in this phrase is 

married with (“con”) the English phrase “take it easy.”  The overall effect is to impress upon the 

person being told this the importance that they “chill out.”  SO much calm is required that two 

languages are required to convey its import! 

 

6. Discuss the development of a new dialect of Spanish in America--Spanglish (p. 119-120) 

as it relates to Question 5.  You may prefer to give another symbiotic language example like 

Konglish or Denglisch (p. 117) to support your answer in discussing hybrid linguistic 

development, where English language has bled into other languages. Answers may vary 

here (Ch. 3) 

My experience with Spanglish relates to the phenomenon of “Nuyorican Spanish” – the dialect 

preferred by Spanish speaking people of Puerto Rican decent (but not always) who are living in 

New York City.  New York’s variation of English has long been shaped by the immigrant groups 

that make first American contact there.  Over time the groups that settled in NYC accumulated 

bits and pieces of language from all the cultures in the area.  The result for Puerto Ricans is a 

bastardized form of Spanish that incorporates elements of a dialect called “New York English” 

(think: Nu Yawk) as well as Jamaican patios, Hebrew Yiddish, and a few other languages.  An 

example: Nuyorican “swallows” the letters like “NY English” does (“war-duh” is to water as 

“eh-tah” is to estas). 
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Assignment 3A 

 

7. How do Pidgin English and tone relate to the development of language? Is there a 

difference when people use the language without having the need to acquire it? 

Explain.  (Chapters 4 and 5, p. 206) 

I believe that there is a difference in the way a language develops when it is used without having 

the outright need to acquire it.  McWhorter describes how throughout history different language 

speaking groups encountered each other with the need to communicate on a limited basis 

(Russians and Norsemen, Native Americans and Europeans are examples).  Because the 

language acquired is not meant for permanent adoption the language is typically utilitarian.  

There is little need for nuanced tone because the users are only accessing the words that are 

needed for basic communication.  The author asserts that because of this the languages that 

evolve from Pidgin are uncomplicated by “Dammit” moments (p 207). 

 

8. In Chapter 5, the author argues that world languages are densely overgrown and contain 

utterly unnecessary decorations, and fluff. How would communication be without 

evidentiary markers? 

I agree with the author that communication would be simpler without evidentiary markers to 

muddy it.  McWhorter argues that language tends to develop “overgrowth that, whatever its 

interest, is incidental to the needs of human exchange and expression” (p 215).  I believe that the 

so-called “sludge” and “fluff” complicates the acquisition of different languages in their natural 

state, especially for those disinclined to make a concerted effort to overcome challenges.  If 

language were simplified to its lowest common denominators then communication among vastly 

different people might come easier.  It follows that if people were able to communicate better, 

there is a potential for less misunderstanding and the hostility that sometimes breeds.  If all 

communication lacked these markers it would be more difficult to define a language’s origin, 

however.  The common elements might be all that remains after time. 

 

9. Intonation influences the meaning and register of a word. Could you give an example of 

how precise Chinese syllable stress is key in communicating? (p. 194) 

The intonation of the delivery of words in certain languages color the word’s meaning – and this 

phenomenon is particularly present in many Asian languages.  On p 194 of McWhorter’s text an 

example of syllable stress and its implications on word meanings can be found.  The word “yau” 

when spoken with a high and level tone translates to “worry” (or rest, depending on the context).  

If the word is spoken with a rising tone on the syllable, it means “paint.”  If “yau” is spoken in 

middle level syllabic tones its meaning changes to “thin.”  In a low and falling tone it means 

“oil” and “swim” (the difference accounted for here is likely that it is a homonym).  Low and 

rising tone transforms the word into “have” and “friend,” and a low and level tone transforms 

yau into “again” and “right.”  These nuances are key to these languages because the 

inexperienced or unfamiliar speaker can very easily create miscommunication.   

 

10. MacWhorten argues in Ch. 5 that tone is not a necessary feature of the human 

language. “It is a cognitively parsable but ultimately accidental permutation of a 

language’s original material that can result only from a language, which began without it.” 

(p. 197) Why is this linguistic argument important? Explain. 
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McWhorter makes an argument in his book that implies that tonal elements of language cannot 

exist without the context of its original language.  The language that tone-infused words derived 

from functioned in the past without their presence, and these words now exist only as by 

happenstance of “accidental permutation.”  I think this linguistic argument is important because 

it implies that language has a basic, defined structure that functions without the presence of 

superfluous (and perhaps overly-nuanced) variations.  There are baseline rules to a language that 

do not rely on tone or “fluff” to express meaning.   

 

 

11. Discuss the author’s point of view on Sign Language (p. 214). 

McWhorter’s opinion on sign language is that it is the most authentic “creole” language possible.  

Sign language is a manner of discourse that boils communication to its most basic and necessary 

elements, while at the same time remaining unpolluted by the contextual influences of a 

language speaker’s environment.  In the grand scheme of language, sign language is relatively 

young… and because of this retains a measure of free-from-unnecessary-nuance purity.  Because 

its speakers are not acquiring their parent’s native language they are not influenced by the “fluff” 

of their communications.  Sign language is a form of communication that has its own grammar, 

complexity, nuance, and even “accent.”  However, they exist in a vacuum, with as little outside 

influence as possible. 

 

12. Spoken language is an ever-changing system, the very nature of which is always in a 

process of transformation into a new language. Can we justify the double negative as 

grammatically acceptable in the English language today? Who is Falstaff?  ***Post on the 

discussion forum*** 

 

Falstaff is a Shakespearian character (in three works, I learned) who was notably responsible for 

a double negative line from the play “Henry IV.”  

  

“There’s never none of these demure boys come to any proof.” 

- Falstaff in Henry IV (II), 4.3.97, by William Shakespeare 

 

McWhorter sites Falstaff’s line in order to drive home the point that language is mutable, and 

that convention in “high” language can shift.  Acceptable language is a fluid concept, and the 

weight of propriety of the uses of grammar changes according to “this year’s fashions” (p. 228).   

Since this class analyzes the nature of language, I choose to read question 12 with particular 

attention to semantics.  Can we justify double negatives as acceptable in the English language 

today?  No, not today… but eventually we can.  Today the “fashion” dictates that double 

negatives, despite their potential for conveying emphasis (as was the case with the Falstaff 

quote), connote grammatical error.  Accepting flights of linguistic anomaly outside the current 

context of language in this case opens the door for accepting all sorts of anomaly as appropriate.  

If the use of double negatives in English language persists to the point that it becomes 

convention, I would at that point justify its use as grammatically appropriate.  We ain’t not there 

yet.  
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Final Project 

 

In this case study I intend to analyze the progress of a pair of English language learners I 

instructed during the 2012-2013 school year in Oakland, CA.  The location of the school is 

relevant to this case study because prior to that school year I had never provided instruction in 

the state of California.  The needs of the particular community I served, and the manner in which 

the EL students were measured for language proficiency was foreign to me.  These factors, as 

well as my own lack of mastery over the Spanish language, created a number of challenges in 

measuring the progress of two students in particular: Mayra and Laura. 

Mayra and Laura both sat for my 4
th

 period Humanities class – a course that blended Social 

Science content with developing English language reading and writing skills.  At the beginning 

of the school year I identified three students in that class who demonstrated low English 

language aptitude.   One student was quickly transferred to a “sheltered” version of my course 

which I imagine provided her with better support in an environment of predominately Spanish-

speaking peers.  That left Mayra and Laura in my care, both of whom presumably possessed the 

aptitude and skill set required to succeed academically in a “mainstream” classroom.  I decided 

to trust my administration regarding Mayra and Laura’s continued placement in my class.  My 

grade level administrator had served this predominately Latino community for many years, and 

as a new teacher in California the expectations for EL students were foreign to me.  Besides, I 

didn’t really have a choice.  I conducted my classroom instruction as intended, but it quickly 

became apparent that my two remaining EL students required special attention. 

Both Mayra and Laura are of Mexican descent, and are members of the first generation in their 

families to have been born in the United States.  The two girls were friends – they sat next to 

each other in class, and I often observed them together in social situations around the school.  

Both girls found me, their 3
rd

 generation Puerto Rican teacher who struggled with Mexican 

cultural Spanish, to be an amusing curiosity.  My hackneyed attempts to overcome my 

“Nuyorican Spanglish” language barrier never went over well, so I made it a point to pair these 

two friends together whenever possible in order to provide them academic support.  It was in that 

context that the differences between the two girls began to surface, and I was compelled to 

acquire a greater depth of understanding of their aptitude. 

As the school year progressed it became clear to me that Mayra was struggling with mastery of 

the English language.  Mayra seldom raised her hand during class discussions, and when called 

upon would respond with the most basic words she could access.  Mayra would sometimes start 

sentences and trail off into silence when trying to process the rest of her thoughts.  Much to her 

amusement I sometimes used my Spanish speaking abilities (such as they are) to help complete 

Mayra’s trains of thought whenever I found her to be frustrated by an inability to communicate.  

Mayra’s language challenges came into sharper relief whenever she turned in a written 
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assignment.  When writing an essay Mayra was called upon to pull quotes from source 

documents to provide evidence that supported an argument.  A typical assignment from Mayra 

would include seven or eight sentences copied verbatim from the text that had little or nothing to 

do with the question being asked.  When I noticed this sort of product being turned in I began to 

investigate Mayra’s academic aptitude a little further.  I found that according to her October 

2012 CELDT score, 504, Mayra was considered to be in the Early Intermediate range of EL 

speakers in the 9
th

 grade
1
.  Her writing score, 532, placed Mayra as an intermediate writer – 

which was confusing considering the work she was producing.  However, upon further 

examination of the numbers the reasons for Mayra’s struggles became clear.  Mayra scored 447 

in listening and 484 in comprehension, which placed her on the low end of the standards for 

Early Intermediate aptitude.  Going forward I saw that I needed to dedicate more time to making 

sure Mayra understood the instructions for her assignments.  

My ability to support Mayra was made significantly easier by the presence of her friend, Laura.  

On the surface Laura’s CELDT score of 520 did not seem to be significantly different that 

Mayra’s, but upon further examination the differences in their abilities became apparent.  Laura 

was also very uncomfortable speaking up in class.  However, when called upon to speak Laura 

would process the words she was reading slowly, deliberately, but accurately.  In small groups or 

during one-on-one instruction, Laura demonstrated an intellectual curiosity regarding the subject 

being taught that was commensurate with her high-achieving native English speaking peers.  

Whenever confronted with my mediocre Spanish, Laura made an effort to process my words, and 

then corrected my errors.  When presented with the same essay assignments that presented 

challenges for her friend, Laura was able to create a more successful product.  The source 

material that Laura cited was relatively brief, but concise and meaningful.   Her sentences were 

well constructed and demonstrated a growing depth of understanding of the English language.  

These results were consistent with her CELDT scores.  Laura was an intermediate level writer on 

the higher end of the spectrum (532 score) and her ability to comprehend English was 

comparatively higher than her friend’s (507).    

While both student’s raw scores and continued placement in my class implied that they had 

similar capabilities, Mayra and Laura were in fact at very different stages of English language 

acquisition.  Once I understood the nature of the differences between the two students, the best 

means for helping to improve Mayra’s results became apparent – I encouraged them to 

collaborate academically even more.  Laura and Mayra were an excellent support system for one 

another, and I came to rely on Laura to create greater depth of understanding when it came to 

explaining the instructions for activities and assignments.  Typically, allowing such close friends 

this degree of exclusive access to each other during class might be a distraction, but I considered 

                                                           
1 Source: http://www.cde.ca.gov/ta/tg/el/cutpoints.asp 

 

http://www.cde.ca.gov/ta/tg/el/cutpoints.asp
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the alternative of seeing Mayra fall behind and considered myself lucky for having another 

resource available.  Over the course of the year Mayra’s academic performance waxed and 

waned, however I attribute this to distractions caused by a boyfriend in class (a typical 

adolescent behavior, regardless of one’s language aptitude) as opposed to an inability to 

accomplish classroom tasks.  As finals approached Laura’s help was a useful resource for Mayra 

that helped her pass the course. 

The entire experience returned to the forefront of my mind after a recent reading of a specific 

section of John McWhorter’s The Power of Babel.  In Chapter Three the author discusses the 

way speakers of Spanish that use English mixed into their vocabulary are met with a large degree 

of incredulity.  “The sense of Spanglish as ‘not real Spanish’ is reinforced by the fact that 

relatively un-Anglicized Spanish remains spoken close by in Mexico and the Caribbean, leaving 

the Americanized dialects to appear ‘adulterated’ in comparison.” (McWhorter 119) 

The idea that Spanglish is considered to be inauthentic or the notion that this form of Spanish is 

inaccessible to those who speak un-Anglicized versions of the language carried weight in my 

classroom.  I wonder how much more effectively I might have been able to serve both Mayra and 

Laura if my Spanglish was more widely accepted.  Would I have been able to better diagnose the 

struggles of my Spanish speaking students had I been raised to eschew Spanglish as an 

acceptable dialect in my own community growing up?  If Spanglish was more prevalent in 

countries like Mexico or throughout the Caribbean, would the girl who left my classroom for 

more “sheltered” instruction need to have left?  Might she have been helped by Laura’s 

blossoming language skills?  In working with Mayra and Laura I feel that I ultimately learned 

more from the experience than they did.  Hopefully experiences like the ones described, and 

knowledge acquired from classes like this, will produce a more meaningful experience for my 

students in the future. 

 

 

 

 

 



  Page 
21 

 
  

PART Three – Assessment of English 

Learners 

 

Discussion Boards 

Thread/Subject: EL Grading 

Author:  Jason Muniz 

Posted:  August 7, 2013 2:10 PM 
 

I believe my philosophy for grading English learners focuses on learning gains as opposed to direct 

quantitative or objective grading.  It has been my experience that measuring the degree to which EL 

students advance academically over time is more valuable than holding these students to the same 

academic standards as mainstream students.  There is precedent for differentiated grading - for example 

the standards by which we grade students with IEPs can fluctuate.  These two groups only share a need 

for a more reasoned approach to fair grading, and I consider using a different "measuring stick" on behalf 

of English Learners to be worth the effort. 

 

This is not to say that the grading of English Learners should not be "tough but fair."  I expect that once 

an EL student demonstrates that they understand the instructions for an assignment that they take 

appropriate measures to follow those instructions at the risk of diminishing their grade.  I also think that 

multiple styles of assessment - that are not completely text-based and incorporate different non-linguistic 

approaches - should be employed using the same standards for EL students as "mainstream" 

students.  This also provides EL students the added benefit of having an opportunity to compete with 

more fluent students and succeed on a level playing ground. 

 

 

Thread/Subject:  Closing the Gap/SB547 

Author: Jason Muniz 

Posted: August 16, 2013 6:30 PM 
 
One of the many flaws with standardized testing is the tendency for teachers to "teach to the test" in order 

to navigate the high-stakes nature of NCLB results.  This practice is particularly harmful to English 

Learner students because so often instructors do not have the skill set to best serve students who are not 

fluent.  One step that I believe IS being taken is that teachers are required to take classes like this one in 

order to better serve EL students.  Reforming the manner in which tests are administered is of course a 

necessary step, but even the most fair-minded assessments will not yield results that close the 

achievement gap if teachers are doing a disservice to the students in need of accommodation.   

 

I do appreciate the fact that legislation like SB547, which we will see implemented after 2014, exists.  In 

recent years critical thinking skills have given way to a student's ability to "eliminate 2 of the choices" or 

"pick 'C' if you aren't sure."  While teaching in Florida my classroom instruction ground to a halt in favor 
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of "teaching" strategies just like the ones I described.  I sincerely believe that compelling students to 

reason and problem solve for standardized tests will ultimately do well to diminish the size of the 

achievement gap.  However, this change alone is not enough.  Closing the English Language learner 

achievement gap has more to do with classroom practices than it does with statewide legislation. 

 

 

Thread/Subject:  Move On & Re-Teach 

Author:  Jason Muniz 

Posted:  August 12, 2013 7:32 PM 
 
When confronted with students who have mastered a concept and are ready to move on while others in 

the same class require more assistance, I like to employ a couple of different approaches.  Many of my 

classroom activities involve ongoing projects that require group or team interactions.  When students are 

ready to move on, I keep them engaged by having them work on perfecting their "big project" (typically 

involving online research and writing) while I provide support to students who demonstrate greater 

need.  When this type of approach is inconvenient I allow students who have mastered a concept the 

opportunity to "student mentor" in class.  This is particularly effective for my EL students for whom 

language is a barrier with me.  It also keeps the "ready to move on" students engaged because they receive 

incentives whenever the student they assist is able to demonstrate understanding. 
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Reflective Assignments 

Assignment #1 – Portfolio Development 

Choose the lessons that you will assess with the portfolio and write a brief description of 

them.  

The lessons I intend to assess with the class portfolio are related to 9
th

 grade Humanities study of 

the history of European colonization in Haiti.  The object of these lessons will be to analyze the 

way changes in Society, Economy, and Politics will occur in Haiti (Then Ayiti) as a result of 

“first contact” with European people, the means and purpose of European exploration of the 

Americas (with specific attention to Columbus in Ayiti/Hispaniola), and to analyze Hispaniola 

during the early Spanish colonial period and its influence on the people living there.   

The lessons taught will include direct instruction of vocabulary terms, student pictures that 

define vocabulary, journal entries that respond to higher order thinking prompts, graphic 

organizers that challenge students to predict the definitions of new vocabulary, jig-sawed reading 

assignments constructed with small learning communities, posters that explain reading 

assignments that have been developed and presented with small learning communities, and 

“main idea” note-taking assignments created by analysis of other small learning community’s 

products. 

Tell what kind of a portfolio it will be.    

The portfolio developed in my class will serve the purpose of assessing English Learner’s 

understanding of new vocabulary introduced in this lesson, as well as to determine the degree to 

which EL students require instructional interventions relating to reading skills.  Over the course 

of four instructional periods students will produce a number of assignments that challenge them 

to demonstrate understanding of new material.  The content they produce will be similar each 

instructional period, which will allow for a variety of product to be created that is consistent in 

form.  All of the work the students produce will be collected and kept in a folder that the students 

will revisit at the end of the week once all new direct instruction on the topic is complete.  The 

students will then be challenged to choose which product in each category of assignment 

represents the best work they created.  To complete the portfolio the students will also be 

challenged to explain their reasons for selecting each work, comparisons to other products in the 

portfolio not selected, as well as the manner in which they believe their work improved (or did 

not). 

Make a list of assignments that will go into the portfolio.   

 Four journal entries related to Haiti’s Pre-Colonial & Colonial history 

 Four graphic organizers that provide predictions and actual definitions for new 

vocabulary 
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 Four drawings of definitions of new vocabulary 

 Four different “main idea” summary writing assignments collected by analyzing the 

product of other small learning communities 

 A portfolio analysis worksheet that calls for students to critically analyze their work 

 A rubric that describes the expectations for the assignment 

 

Describe how you will evaluate the portfolio. 

Students will be evaluated based on a rubric that will be included in the materials of their 

portfolio.  The rubric will analyze the quality of each of the five elements of their portfolio 

according to the specific directions provided for all elements. 

The best possible score for each element of the portfolio will be awarded as follows: 

Journal entry – The journal entry selected for the portfolio re-states the question asked in the 

prompt, cites background knowledge about the prompt, contains a complete thesis statement or 

thoughtful response to the prompt’s question, and uses academic language. 

Vocabulary Graphic Organizers – The vocabulary organizers selected for the portfolio includes 

a prediction about the meaning of the terms introduced, includes the actual definition of the 

terms introduced, and includes a sentence using all of the terms introduced. 

Drawn Definition – The drawn definition assignment included in the portfolio includes the 

vocabulary word at the top of the page, the word’s definition at the bottom of the page, includes 

labels or captioning on the drawing, and depicts a drawing that describes the definition of the 

term in a meaningful way. 

Main Idea Summaries – The summary assignment included in the portfolio relates to the reading 

assignment presented by another learning community in class, presents an accurate 

representation of the main idea of the learning community’s presentation, is a summary that is 

confined to 20-25 words, and uses academic language. 

Portfolio Analysis Worksheet – The worksheet included in the portfolio discusses the reason for 

selecting each of the previous four elements, compares each of the elements provided to 

elements that were not selected, analyzes the way each element selected was successful or could 

be improved upon, and uses complete sentences as well as academic language throughout. 

Describe how your portfolio is a valid assessment for EL’s. 

This portfolio will be a valid assessment for English learner students for the following reasons: 

 The degree to which students are metacognitive about their own academic product can be 

analyzed 
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 A sample of writing work will be included that can serve as a data point for comparison 

to past and future writing projects 

 Greater understanding of academic vocabulary related to the content area will be 

developed 

 Student’s ability to demonstrate comprehension of reading and instructions can be 

measured 
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Assignment #3 – SIOP Assessment Strategies 

In this assignment I have been challenged to analyze the evaluation of three lessons executed by 

teachers and chronicled in the Making Content Comprehensible for English Learners textbook, 

written by Echevarria, Vogt, and Short. A lesson in Egyptian Mummies, designed for 8
th

 graders, 

has provided a blueprint regarding what to do (and not do) when reviewing and assessing EL 

student work.  One teacher, Mr. Tran, was highly successful.  The effort provided by Miss 

Johnston and Mr. Hughell proved to be less effective. 

The authors considered an ideal lesson to be one that included the following attributes: A 

comprehensive review of key vocabulary, a comprehensive review of key content concepts, 

regular feedback provided to students on their output, and assessment of student comprehension 

and learning of all lesson objectives.  Mr. Tran’s lesson appeared to accomplish his instructional 

and assessment objectives in every respect.  By referring to a word wall of vocabulary created in 

a previous lesson multiple times, Mr. Tran was able to engage the student’s prior knowledge and 

review essential terms.  Using a graphic organizer that sequenced events in the mummification 

process as a collaborative review prompt, Mr. Tran was able to have students review key content 

concepts (as well as provide EL learners with an opportunity to verbalize the information they 

have learned and ask questions of a peer).  When the students were challenged to identify new 

data from a reading assignment, Mr. Tran circulated around the room and provided plenty of 

feedback to students about their product.  Finally, Mr. Tran was able to assess student 

comprehension by informally checking their understanding by prompting the students to discuss 

what they had learned and explain new ideas to the class as a whole.  Based on the descriptions 

provided, I agree with the author’s outstanding appraisal of Mr. Tran’s lesson. 

Miss Johnston and Mr. Hughell’s approaches to reviewing key vocabulary were not as effective.  

Mr. Hughell managed to review the vocabulary words his students researched the previous day, 

and checked for understanding and proper pronunciation.  However he only reviewed the items 

once, superficially, and did not seem to check for understanding enough times.  This outcome 

was still more effective than Miss Johnston, who barely addressed new vocabulary content save 

for a worksheet that asked students to refer to their text in order to determine definitions for the 

previous day’s content.  I think both teachers could have improved student work by calling for 

vocabulary to be reviewed multiple times, and using multiple methods (drawings, verbal 

definitions, etc.). 

Johnston & Hughnell were also less than successful regarding review of content.  Hughnell was 

able to challenge students to summarize in writing the information they had learned during the 

previous lesson, but ran out of time before he could do so for the new material.  Johnston called 

for a verbal summary, but the responses provided were limited and the teacher never called for 

elaboration when faced with an incomplete answer.  In my opinion both teachers would have 

been better served by requiring meaningful, verbal summaries from students that probed for 

depth of understanding as well as use of vocabulary. 
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Johnson and Hughnell both seemed to provide feedback to their students regarding their work, 

and it is in this area that I saw little justification for the author’s to challenge their effectiveness 

with a poor rating.  All three teachers provided circulated around the room and corrected errors.  

The degree to which Hughnell and Johnston were supportive was indeed less than Mr. Tran, but 

this seemed to be the primary distinction to their instructional approach – a critique not worthy of 

such disparate ratings in my opinion.  However, I do agree with the authors that Hughnell and 

Johnston were lacking in terms of student assessment.  Johnston simply asked students to 

exchange and grade papers without inquiring about what questions presented problems.  

Hughnell was even less effective because he did not provide students with enough time to 

complete their assignment, so assessing work during class was not possible… no useful data was 

collected about student understanding.  I believe their ability to assess would have improved if 

time was managed more appropriately (perhaps assessing informally as the students worked), 

and if the types of questions presenting problems to students was more successfully identified by 

observing student papers or questioning the class. 
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Final Project 

CLOZE Course Review – Final Project 

According to Vygotsky’s theories of learning, the (1) Mental Development 

is evaluated by individual assessment.  When the student is working in (2) Zone of Proximal 

Development “good learning” advances the students’ development through people in his (3) 

Environment and cooperation with her (4) Peers.  The developmental process lags behind the (5) 

Learning Process. 

 As teachers, we begin with the actual developmental level as determined by (6) 

Formative assessment.  Through problem solving under our guidance or in collaboration with 

peers, our students work in the zone of proximal development.  When (7) Summative assessment 

shows that the students can solve the same problems independently, they have reached a higher 

developmental level. 

 Wong Filmore and Snow tell us that teachers play a critical role in supporting (8) 

Language Development.  Judgments about students’ (9) Academic ability are often based on 

children’s language.  When students’ language and social behavior weigh heavily in assessment 

results, their (10) Reliability is questionable. 

 There are certain issues pertaining to language that are relevant to classroom practices of 

all educators.  Children develop (11) Oral Proficiency first, which functions as a foundation for 

(12) Literacy and as the means of learning in school.  Knowing (13) Academic English, which is 

the language used in (14) Textbooks and (15) Academic Discourse is necessary to pass 

examinations.   

In order to acquire English, students must interact directly and (16) Frequently with 

people who know the language.   EL’s must also be taught language structures and (17) 

Vocabulary (18) Explicitly.  Teachers need to give English Learners explicit (19) Feedback 

pertaining to their errors, in order for them to speak and write effectively.  With a thoughtful and 

informed approach to assessment of English Learners, we increase test (20) Validity so that 

assessment opens doors for students, rather than close them. 

 

21.  After doing the Cloze exercise, in what way do you think that this type of assessment 

would be a reliable test of English Learners’ content knowledge? 

I think a cloze exercise would have value as a reliable way to measure an English learner’s 

ability to understand context clues for vocabulary.  The information not left blank in the sentence 

can provide a frame of reference for the student regarding the content covered in class.  An “aha 

moment” waits for the student who acquired enough knowledge to realize that a term they do 

recognize relates to vocabulary in the word bank. 
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22.   In what way do you think that is would be difficult for English Learners to do well on 

this type of assessment?  

I think cloze exercises present a syntactical problem for English Learners that might become a 

source of frustration.  When “filling in the blank” a number of syntax and grammar clues inform 

students which of the possible terms in the Word Bank might be appropriate.  Terms in plural or 

different tenses stand out as possible correct answers for those with fluency.  For mainstream 

students who have been exposed to plenty of English these nuances are relatively easy to 

perceive.  That nuance will likely escape an English Learner, causing cloze assignments to 

consume more time, and potentially serving as a point of frustration. 
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PART Four – Foundations & Methods of 

English Language  

 

Discussion Boards 

Thread/Subject: Creating an Affective Environment 

Author:  Jason Muniz 

Posted:  July 17, 2013 2:22 PM 

 
In order to assure that there is a positive affective environment in my classroom, I like to begin the school 

year with community building activities that allow students to shine a light on the groups they identify 

with.  Using different cultural "props" that have been made into cardboard cut outs (A Chinese text 

character, an "Ñ", a tree to represent Oakland, etc.) the students do a gallery walk exercise to place their 

identifiers and compare the differences and similarities between classmates.  I feel like that is a good way 

to get to know your peers as well as add value to one's own identity. 

 

When making an effort to make English learners more comfortable, I like to incorporate phrases from 

various languages into the routine daily instructions.  This gives students with different language 

background a part of their own culture to point to (Ex: "Hey, Mr. Muniz is doing Cambodian today!"), as 

well as a chance to course correct me and demonstrate to themselves and others what they know.  It also 

promotes the idea that even the teacher is open to inclusion and learning about new cultures... to say 

nothing of the fact that I can now turn a couple of phrases in French Kreyol! 

 

A website that I find useful in assisting my ESL students is the international version of National 

Geographic online.  The website is: http://www.nationalgeographic.com/siteindex/international/.  My 

humanities students are challenged to learn about certain countries that are often neglected in the course 

of general HS Social studies.  We also look to incorporate multimedia into a presentation project during 

the year.  NatGeo International is a great resource because It has textual, audio, and video content in 

dozens of different languages about dozens of different countries.  An amazing resource for anyone 

teaching cultures around the world. 

 

 

Thread/Subject:  Motivating Students 

Author:  Jason Muniz 

Posted:  July 30, 2013 9:46 PM 
 
I teach Humanities to 9th graders, and the Social Studies department has given me the liberty to develop 

my own curriculum.  As a team we decided to teach "under-taught" countries, and one of those is 

Cambodia.  Inevitably, direct instruction on that country calls for me to teach the concepts of Socialism 

and capitalism to students who have never heard or understood those terms before.   
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A way that I choose to motivate my students to learn the basics of these concepts is to incorporate humor 

and demonstrations.  I distribute MunizMoney (Monopoly money I printed out with my face replacing 

Ben Franklin's) to two separate "societies" within our class.  The MunizMoney can be cashed in for 

incentives at the end of class.  Then I have the MunizMoney distributed via game cards that represent 

wealth distribution in a capitalist and a socialist society.  During the debrief I tell each side the name of 

the economic system they represented, and have their descriptions of the experience "crowd source" 

definitions.  Then they spend the money (with varying degrees of wealth and access for all participants, 

just to drive the point home).   

 

I feel as if this exercise is a lot like the Southwest Airlines example because students are given the 

flexibility to express their understanding... and the incentives definitely provide motivation! 

 

 

Thread/Subject:  Course Activities Summary 

Author:  Jason Muniz 

Posted:  August 6, 2013 7:02 PM 

 
1. My final project relates to teaching the history of Haiti in its Pre-Columbian era, and the changes 
that occurred in the society, economy, and politics of the people living there after Spanish 
colonization.  Over the course of the project the class will learn the vocabulary needed to 
understand the events described in direct instruction as well as from primary sources.  We will 
draw definitions and ultimately create a sequence of drawings that explains colonization through 
multiple perspectives. 
 
2.  The SIOP lesson I included was the initiating lesson (Day 1) in which students are asked to draw 
comparisons between American students being visited by beings from outer space to indigenous 
Caribbean people being visited by Europeans.  See attached. 
 
3.  I must admit that I am not a huge fan of the SIOP model.  While it is easier to implement than 
expected, I sometimes feel as though the strategies employed are akin to those that I have already 
been using in class, sometime to mixed degrees of success. 
 
4.  My "go-to" quote (which is posted in my classroom) is: "The road to improvement is paved with 
errors."  I don't know who the quote is attributed to (and if you ever encounter its source, please let 
me know!), but it promotes in my room an environment where it is ok to fail, as long as we are 
working towards getting better. 

 

 

 

 



  Page 
32 

 
  

Reflective Assignments 

Article Analysis - Reflection 

 
In this assignment we have been challenged to analyze the article titled “On Learning English:  The 

Importance of School Context, Immigrant Community and the Racial Symbolism of the English 

Language in Understanding the Challenges for Immigrant Adolescents" written by Dr. Carmina 

Brittain.  In this article the author analyzed the responses to prompts made by Chinese and Mexican 

students who were studying the English language in America.  In this assignment I will summarize 

the cultural differences revealed by the student’s answers to the prompts, and express my opinion on 

the author’s findings. 

 

Brittain’s article describes the experiences and attitudes of two different English learner immigrant 

groups through the lens of three contexts: Societal, School, and Socio-Cultural.  According to the 

author the Chinese immigrant English language learners that were studied were influenced high 

expectations placed on them by their ethnic community.  The perception of American schools held 

by people in their culture is that they lack rigor, and that once the language barrier is eventually 

overcome opportunities to succeed in America will become available.  It isn’t a question of if English 

language skills will be acquired, it is a matter of when.  School culture also contributes to Chinese 

English learner’s attitudes.  Teachers often consider Chinese students to be the model minority in 

terms of academic achievement – perhaps a self-fulfilling prophecy.  Native English speakers are 

also prone to bully Chinese speaking students, which tends to provide a negative source of 

motivation.  Most influential in setting the attitudes of Chinese speaking English learners are their 

peers.  Experienced Chinese students provide a social network for language learners that can affirm 

the value of ESL programs in school while providing cultural support and continuity. 

 

Brittain’s study contrasts the experiences of Chinese students with those of Mexican students 

learning English language in America.  While Chinese society considers American instruction to be 

easy, the perception of Mexican society is that it considers English to be more difficult to learn.  The 

presence of violence in many Mexican communities also limits the degree to which English learners 

are exposed to fluent language speakers outside an academic environment.  When class is in session 

the experience for Mexican language learners also diverges from those of Chinese students.  Teacher 

attitudes towards Mexican students can be negative (based on low expectations, limited resources, or 

personal biases).  Mexican students also typically receive instruction in classrooms that are more 

homogeneous than those where we find Chinese students.  This means that the experience of 

language learning is shared by classroom peers, and there is less exposure to students who possess 

fluency.  The nature of peer experience with language learning also diverges from the Chinese ESL 

classroom.  Racial politics come into play, and the color of one’s skin as well as their proclivity for 

using English around Spanish speaking peers influences social structures. 

 

I agree with the author that “social expectations, school structures, and peer influences play a role in 

understanding students’ attitudes towards learning English.”  The degree to which the society, 

economy and politics of each “sender” country is different manifests itself in the group’s experiences 

in American classrooms.  Failure to account for this will only breed failure in providing the best 

possible instruction. 

 

 

http://ccis.ucsd.edu/wp-content/uploads/2012/07/wrkg125.pdf
http://ccis.ucsd.edu/wp-content/uploads/2012/07/wrkg125.pdf
http://ccis.ucsd.edu/wp-content/uploads/2012/07/wrkg125.pdf
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SIOP Lessons Reflection  

 

 

In this assignment I have been challenged to reflect upon the week of lessons I developed for this 

class.  My students will be studying the European colonization of Haiti, which required all 

students (including English Learners) to be comfortable with new vocabulary.  In order to 

prepare my students to eventually write an essay that will culminate our studies, I constructed a 

lesson that provided direct instruction as well as taught vocabulary on this specific element of 

Haiti’s history. 

 

I believe the student activities I developed will enable them to learn what I intended them to 

learn about Haiti.  Before every lesson the students engaged in a brief writing activity that 

allowed them to practice the argumentative writing skills that will be needed for their essay 

while engaging critical thought about new concepts.  The information about Haiti’s discovery by 

Europeans was presented in small chunks, and was supported by a variety of activities that called 

for students to think about the meanings of the new words they encountered.  These activities 

included drawing, responding to pictures, creating graphic organizers, responding to text in a 

group dynamic, verbalization of reading summaries, kinesthetic learning, and journal writing 

using technology.  It was my intention to make these activities as diverse as possible for two 

reasons.  First, the material being presented will remain fresh and compelling in order to 

counteract the unfortunate subject matter, but also because a dynamic set of activities allows for 

instruction in a classroom with diverse needs. 

 

The assessment tools I use to evaluate student learning are varied.  Observational assessments 

will be used for the first four days of lessons, as the work produced during that time is meant to 

contribute to a larger assessment.  As stated at the end of my 5
th

 day of lesson plans, the students 

are meant to refine their “best” writing responses for inclusion in an online journal which is 

graded at the end of the marking period.  A writing activity at the end of the week is used for a 

grade (the object of which is to continue the development of writing skills for a culminating 

essay).  However, because my school serves a very diverse community, the students in need of 

language support will be assessed by the sequence drawing that all students will complete.  This 

allows EL students to demonstrate academic proficiency without being “singled out” by being 

subject to an assignment that mainstream students were not also responsible for completing. 

 

My biggest concern about the five days of lessons I developed is time management.  The amount 

of time required to transition between activities in my physical class environment may be tough 

to manage.  Also, because the activities are so diverse I expect that quite a bit of time will be 

dedicated to explaining to students how to engage in the tasks assigned.  However, if those 

obstacles are overcome I envision a meaningful and engaging instructional experience. 
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Final Project 

SIOP Lesson Plan: Day 1 

Standards:   
Chronological & Spatial Thinking:  Students analyze how change happens at different rates at different times; 
understand that some aspects can change while others remain the same; and understand that change is 
complicated and affects not only technology and politics but also values and beliefs. 
Historical Research, Evidence, and Point of View:  Students identify bias and prejudice in historical 
interpretations. 
Historical Interpretation: Students show the connections, causal and otherwise, between particular historical 
events and larger social, economic, and political trends and developments. 

Theme:  Changes to the Society, Economy, & Politics of Haiti’s people during their history. 

Lesson Topic:  Pre-Colombian Ayiti, and how it existed before the arrival of Europeans. 

Objectives:  
Language: To introduce and apply the terminology used to describe indigenous cultures prior to the time period 
of “first contact” in the Caribbean. 
Content: To analyze the way changes in Society, Economy, and Politics will occur in Haiti (Then Ayiti) as a result of 
“first contact” with European people. 
 

Learning Strategies:  
1. Student pictures 
2. Student predictions  
3. Teacher modeling 
4. Higher order thinking/questioning.  

Key Vocabulary:  AYITI, INDIGENOUS, AGRICULTURE 

Materials:  Journals, LCD Projector, Laptop with Prepared Power Point Presentation, “S-E-P Definitions” 
handout, Art Materials 

Motivation:   The “U.F.O. Scenario” Conversation.  Students will be challenged to consider the effects and 
consequences that would come from Earth being visited by beings from another planet.  Parallels between the 
arrival of Europeans and the arrival of hypothetical aliens from outer space will be drawn, with students 
assuming the perspective of first the Earthlings, and then the Aliens.  Students will also be challenged to describe 
another scenario in their lives where people from two very different cultures and backgrounds have been called 
upon to interact with one another. 

Presentation:  
1. Students will complete their Do Now Journal, today’s question: “How do you imagine people around the 

world would behave if visitors from outer space visited the Earth today?  Why?” 
2. Group discussion prompted, answers to journal question collected and displayed w/ LCD 
3. Teacher says “In the history of the next country we will study, Haiti, something very similar to the alien 

visit we imagined happened a long time ago…”  
4. Class is shown power point/Google Earth presentation that shows physical relationship between their 
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classroom and the country of Haiti “Here is the island of Haiti.  Can you imagine what life was like there 
700 years ago?”  Whole group answers are collected. 

5. Class is shown an image of each key vocabulary term.  “This is a picture of AYITI.  Based on what you see 
here, what do you think this word means?  Write your prediction on the S-E-P worksheet, as well as 
whether that word relates to the categories we learned: SOCIETY, ECONOMY, & POLITICS.”  This step is 
repeated for each vocabulary term. 

6. Teacher says “Now that you have thought about each these words, and where they might fit on the S-E-P 
chart, think about how the people living on that island 700 years ago would behave if “aliens” arrived 
there.   Sit with your teams to share materials, and draw what you imagine that meeting would be like.  
Use labels and captions to help explain your picture.” 

7. Class works to complete the assignment during the remainder of class time, and during production time 
will be assigned HW review 

Practice/Application: N/A in Day #1 Activity 

Review/Assessment: Student review will be HW assignment.  “Write a 5 sentence paragraph in which 
you predict the SOCIETY, ECONOMY, and POLITICS of life in Haiti will change once the ‘Aliens’ arrive.”   
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SIOP Lesson Plan: Day 2 

Standards:   
Chronological & Spatial Thinking:  Students analyze how change happens at different rates at different times; 
understand that some aspects can change while others remain the same; and understand that change is 
complicated and affects not only technology and politics but also values and beliefs. 
Historical Research, Evidence, and Point of View:  Students identify bias and prejudice in historical 
interpretations. 
Historical Interpretation: Students show the connections, causal and otherwise, between particular historical 
events and larger social, economic, and political trends and developments. 

Theme:  Changes to the Society, Economy, & Politics of Haiti’s people during their history. 

Lesson Topic:  The means and purpose of European exploration of the Americas, with specific attention to 
Columbus in Ayiti/Hispaniola 

Objectives:  
Language: To introduce and apply the terminology used to describe the circumstances in which Europeans 
encountered the Americas in the late 15th century. 
Content: To analyze how the Society, Economy, and Politics of Europe played a role in the exploration of the 
Americas. 
 

Learning Strategies:  
1. Jigsaw Text Reading 
2. Adapted Text 
3. Student Pictures 
4. Higher order thinking/questioning. 

Key Vocabulary:  CHRISTOPHER COLUMBUS, HISPANIOLA, COLONY 

Materials:  Journals, LCD Projector, Laptop with Prepared Power Point Presentation, “S-E-P Definitions” 
handout , Primary Source Documents (EX: http://www.gilderlehrman.org/history-by-
era/exploration/resources/columbus-reports-his-first-voyage-1493 )& Note Taking worksheet, poster paper,  art 
materials 

Motivation:   The “U.F.O. Scenario” Conversation - Reversed.  Students will be challenged to consider the 
motivations of “Aliens” to explore the universe.  Parallels between European exploration and the alien 
exploration of the universe will be drawn, with students assuming the perspective of first the Aliens, and then 
the Earthlings.  Students will also be challenged to predict the consequences of this meeting of civilizations. 

Presentation:  
1. Students will complete their Do Now journal, today’s question: “If you visited America 700 years ago, 

what kind of country do you think you would find?  What might be different?  What might be the same?” 
2. Teacher begins next power point instruction with “Today we will learn about what Europeans 

encountered when they explored the Americas 700 years ago.  But before we do, can anyone guess why 
the exploration took place in the first place?”  This prompt will direct students to discuss the legend of 
Christopher Columbus as well as allow for the introduction of new vocabulary terms during direct 
instruction.   

http://www.gilderlehrman.org/history-by-era/exploration/resources/columbus-reports-his-first-voyage-1493
http://www.gilderlehrman.org/history-by-era/exploration/resources/columbus-reports-his-first-voyage-1493
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3. Students collect vocabulary data on SEP handout during direct instruction 
4. Teacher says “Let’s now take a look at what the European explorers had to say about visiting the 

Americas.  Does anyone remember what the difference between a primary and secondary source is?  
[Students respond] Good.  Today we will be looking at primary sources from Columbus and his crew, at 
the time of Europeans landing in the Americas.  You will join your teams and “jigsaw read” one of the 
paragraphs.  A summary of your paragraph will be written on the poster paper, as well as a drawing right 
beside it that describes what was said.  An example of what your finished product should look like is 
here.”  Teacher shows example, distributes materials & begins activity. 

5. Class works to complete the assignment during the remaining class time.  During production HW will be 
assigned. 

6. Posters from each group will be collected at the end of class and displayed in classroom. 

Practice/Application: Students will apply note taking skills relating to definitions used in previous day’s 
lesson in this activity. 

Review/Assessment: Student review will be a HW assignment.  “On yesterday’s S-E-P Vocabulary sheet 
you were asked to predict what each word meant.  Now, in the space provided on that sheet, write what you 
believe each term REALLY means.” 
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SIOP Lesson Plan: Day 3 

Standards:   
Chronological & Spatial Thinking:  Students analyze how change happens at different rates at different times; 
understand that some aspects can change while others remain the same; and understand that change is 
complicated and affects not only technology and politics but also values and beliefs. 
Historical Research, Evidence, and Point of View:  Students identify bias and prejudice in historical 
interpretations. 
Historical Interpretation: Students show the connections, causal and otherwise, between particular historical 
events and larger social, economic, and political trends and developments. 

Theme:  Changes to the Society, Economy, & Politics of Haiti’s people during their history. 

Lesson Topic:  Hispaniola during the early Spanish colonial period, and its influence on the people living 
there. 

Objectives:  
Language: To summarize text from passages and teach information to peers.  Students will also acquire the 
terminology used to describe the dynamic between European colonists, indigenous people, and African slaves 
living on Hispaniola during the early Spanish colonial period. 
Content: To analyze the existing Society, Economy, and Politics of Hispaniola during the Spanish colonial period. 
 

Learning Strategies:  
1. Text summaries 
2. Speaking skills 
3. Demonstrations 
4. Graphic organizers 
5. Higher order thinking/questioning. 

Key Vocabulary:  CASH CROPS, EPIDEMIC, SLAVERY 

Materials:  Journals, LCD Projector, Laptop with Prepared Power Point Presentation, Presentation posters, 
“20 Word Summary” note taking sheets, graphic organizer worksheets 

Motivation:   Students will be motivated by being challenged to “teach the class.” Students will be presenting the 

information researched during Day 2’s activity.  How well students understand the material depends on how well their 
peers provide the information to the entire group. 

Presentation:  
1. Students will complete their Do Now journal, today’s question: “In what ways do you predict the worlds 

of indigenous Americans and Europeans will change after having met?  Why do you think those changes 
occurred?” 

2. Teacher says “Let’s review what we learned about how and why Europeans came to the Americas.  Each 
group member will read the information they ‘jigsawed’ on each poster.  The rest of you will take notes 
on their presentations, and provide a 20 word summary for each whole group’s work.”   

3. Students in each team will be called upon to review their posters with the whole class.  Each student will 
read aloud the section of the poster they produced.  Students on teams not presenting will summarize 
the information’s main idea using “20 word summary” strategy previously acquired in class. 

4. When all groups have presented class will transition to viewing a presentation projected by LCD.  Teacher 
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says “Now that you learned how and why European exploration occurred, let’s find out what happened 
as a consequence of their encounter with indigenous Americans.  I will show you three new vocabulary 
words that relate to this meeting.  I will not tell you what the words mean, but I will show you pictures of 
what they mean.” 

5. Teacher says “Use the graphic organizer to predict what you think each word means, write any questions 
the pictures cause you to have, or describe what each picture causes you to think or feel.  Write the 
word itself in the middle circle of the graphic organizer, and then draw a line outward that connects to 
your definition prediction, thoughts, or questions.” 

6. Teacher models an example of the graphic organizer described.  Students are then shown images of 
CASH CROPS, EPIDEMICS, and SLAVERY on a repeating loop Power point presentation.  During production 
HW will be assigned. 

Practice/Application: Students apply summarizing skills previously taught (20 word summaries).  Students 
will also apply note taking skills relating to definitions used in previous day’s lesson in this activity. 

Review/Assessment:    Student review will be a HW assignment.  “On yesterday’s most recent S-E-P 
Vocabulary sheet you were asked to predict what each word meant.  Now, in the space provided on that sheet, 
write what you believe each term REALLY means.” 
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SIOP Lesson Plan: Day 4 

Standards:   
Chronological & Spatial Thinking:  Students analyze how change happens at different rates at different times; 
understand that some aspects can change while others remain the same; and understand that change is 
complicated and affects not only technology and politics but also values and beliefs. 
Historical Research, Evidence, and Point of View:  Students identify bias and prejudice in historical 
interpretations. 
Historical Interpretation: Students show the connections, causal and otherwise, between particular historical 
events and larger social, economic, and political trends and developments. 

Theme:  Changes to the Society, Economy, & Politics of Haiti’s people during their history. 

Lesson Topic:  Hispaniola during the early Spanish colonial period, and the rationale for changing practices 
of Society, Economy, and Politics. 

Objectives:  
Language: To demonstrate understanding of previously taught vocabulary and apply the terms to historical 
events that relate to European colonists, indigenous people, and African slaves living on Hispaniola during the 
early Spanish colonial period. 
Content: To analyze the nature of changes to Society, Economy, and Politics of Hispaniola during the Spanish 
colonial period. 
 

Learning Strategies:  
1. Note Taking 
2. Group Planning 
3. Physical Demonstrations 
4. Non-Verbal Communication 
5. Reading Comprehension 
6. Higher Order Thinking/Questioning 

Key Vocabulary:  HISPANIOLA, CHRISTOPHER COLUMBUS, COLONY, AYITI, INDIGENOUS, AGRICULTURE, 
SLAVERY, CASH CROPS, EPIDEMIC 

Materials:  Journals, “Action Cards” that describe behaviors that demonstrate the meaning of previously 
learned vocabulary terms, worksheets that collect data observed during class activity, LCD projector and screen, 
Laptop, video “Columbus” 

Motivation:   “Which of you can be a movie star?”  Students will be motivated by being informed that they will 

“acting” today, in order to help our classmates better understand the meaning of new vocabulary being taught.  
Students will then be challenged to compare THEIR acting skills with those of the professional actors that will portray 
the same information in a fictional video clip shown in class.  

Presentation:  
1. Students will complete their Do Now journal, today’s question: “Why do you think some people take 

advantage of other people?  What are some examples of this you have seen or heard of in your life?” 
2. Teacher begins by informing class that they will “Check how well you understand the vocabulary we have 

learned by SILENTLY acting out the meaning of each term.  When you join your groups you will be given 
an ‘Action Card’ that describes a word, and tasks each member of each group must perform without 
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speaking in front of the class.  The class must watch the group and try to figure out which of the 
vocabulary words written on the board is being demonstrated.  Use the worksheet you will be given to 
name the word, explain the definition as you understand it, and explain what was done by the actors to 
make you believe this vocabulary word matches their acting.  Are there any questions?” 

3. Teacher fields student questions and then allows the individual groups 5 minutes to review their team’s 
Action Cards before calling the first set of actors to the front.  Each team will perform for 60 seconds, and 
then the class will be given 5 minutes each to complete the appropriate section of the worksheet. 

4. Teacher collects worksheets, and then asks the whole class “Which group do you think acted out the 
term ‘EPIDEMIC’?  What about ‘CASH CROPS?’  ‘SLAVERY?’  How did you know?”  Students respond and 
answers are collected on the board by the teacher. 

5. Teacher asks “What do you think these vocabulary words have to do with how the Europeans behaved 
when they arrived in Ayiti?”  Students are prompted to respond, and predict what will happen next in 
Haiti’s history. 

6. Students are assigned HW, and then directed to watch a 10 minute video that describes the history of 
Haiti in the years after contact with Europeans.  Students will be prompted to take notes on video per 
instructions previously provided in class. 

7. If time permits, teacher leads a class discussion: “What did you learn about the history of Haiti from 
watching that video?”  “What changes occurred in Haiti after the Europeans arrived?”  “How was what 
the actors in this video demonstrated different from what your groups acted out?  How was it similar?” 

Practice/Application: Students will continue to practice recently acquired vocabulary words as well as 

apply previously acquired note taking skills to complete this lesson. 

Review/Assessment: Student review will be a HW assignment.  “On yesterday’s most recent S-E-P 
Vocabulary sheet you were asked to predict what each word meant.  Now, in the space provided on that sheet, 
write what you believe each term REALLY means.” 
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SIOP Lesson Plan: Day 5 

Standards:   
Chronological & Spatial Thinking:  Students analyze how change happens at different rates at different times; 
understand that some aspects can change while others remain the same; and understand that change is 
complicated and affects not only technology and politics but also values and beliefs. 
Historical Research, Evidence, and Point of View:  Students identify bias and prejudice in historical 
interpretations. 
Historical Interpretation: Students show the connections, causal and otherwise, between particular historical 
events and larger social, economic, and political trends and developments. 

Theme:  Changes to the Society, Economy, & Politics of Haiti’s people during their history. 

Lesson Topic:  The specific ways life on Ayiti/Hispaniola/Haiti changed as a result of European contact for 
two of the three affected social groups. 

Objectives:  
Language: To demonstrate understanding of historical events and recently acquired vocabulary in the context of 
an original, expository paragraph as well as a sequence chart/drawing that assumes the historical role of people 
living in Hispaniola after European contact. 
Content: To analyze the nature of changes to Society, Economy, and Politics of people living on Hispaniola during 
the Spanish colonial period. 
 

Learning Strategies:  
1. Sequencing Events 
2. Expositional Writing 
3. Higher Order Thinking/Questioning 
4. Synthesis of Information 

Key Vocabulary:  No New Vocabulary will be introduced on Day 5. 

Materials:  Journals, HW assignments from the current week, Notes collected during the current week, 
Pictures created during the current week, Student Portfolios (Online) 

Motivation:   “How will you represent something you’ve learned this week on your online portfolio?”  Students 

will be motivated by being informed that today they will be given the chance to select the work they are most proud of 
this week and add it to their online portfolio.  Students will be allowed to – along with their group members – have 
timed access to their student blogs/e-portfolios to create new content per the directions the class has previously 
established. 

Presentation:  
1. Students will complete their Do Now journal, today’s question: “Do you think the European contact with 

Haiti was a good or bad thing for people living there?  Explain the reasons for your answer.” 
2. Teacher says “During today’s class you will get a chance to show what you have learned about Haiti this 

week by participating in different writing centers. Each center will challenge you to complete one of 3 
activities in 15 minutes.  You and your group will rotate to the next center when I prompt you.  The 
activity stations are as follows: 

3. Teacher describes the three stations and rotates groups to different activities every 15 minutes. 
Station 1 – Students will select the response to the week’s “Do Now Journal” that they feel they 
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performed best on.  A “final draft” of that response will be entered into the student’s online journal (a 
previously established wordpress blog) along with an additional paragraph that describes how that 
question of the day relates to what they learned about Haiti.  When the journal writing is complete the 
student must then comment on at least one other previous journal entry written by a classmate during a 
previous unit. 
Station 2 – Students will create a sequence drawing that describes the European contact era of Haiti’s 
history from the perspective of one of the following 3 groups: African Slaves, European explorers, 
Indigenous Arawaks.  The sequence drawing is a graphic organizer divided into 4 parts in which students 
must label using transition words (First, then, after that, finally, etc.).  Students must then draw a 
sequence of events during this period from the perspective of the group they are describing, as well as 
provide a sentence describing each event in each sequence box.  At least THREE vocabulary terms must 
be used. 
Station 3 – Students will write a (minimum) three paragraph long expositional essay that describes the 
European contact era of Haiti’s history from the perspective of one of the following 3 groups: African 
Slaves, European explorers, Indigenous Arawaks.  The student cannot use the same group they selected 
for the sequence drawing.  At least one paragraph must describe life for that group before European 
contact, one paragraph will be dedicated to describing life during the period of contact, and another 
must describe the changes that occurred as a result of that contact.  At least THREE vocabulary terms 
must be used. 

4. If time permits teacher will invite students who wrote about the different groups to read their work, or 
have it read aloud. 

Practice/Application: Students will continue to practice recently acquired vocabulary words, graphic 

organizer data synthesis skills, as well as maintain journal writing and portfolio keeping practices. 

Review/Assessment:    The online journal contributes to a larger, marking period-long project that 
analyzes improvement in the student’s writing over time.  This specific unit will be assessed by grading the 
writing assignment for mainstream students or the sequence drawing assignment for EL or students who 
otherwise require alternative assessments.  Both assignments will be judged based on the presence and accurate 
use of at least three vocabulary terms and an accurate portrayal of the historical experience of the group 
selected by the student. 
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PART five – reflection on CLAD Through CTEL 

Essay 

I suspect I am not the first professional educator to groan in misery at the prospects of 

completing additional collegiate coursework in order to maintain certified to work in California.  

When I shared the news of my predicament with a peer, she commented that sounded “just like a 

student” being presented with an assignment they dread.   

“Not another essay!”   

“MORE READING?!”   

As a veteran teacher I bristle whenever I hear these types of phrases escape the lips of my pupils.  

The hypocrisy of exhibiting the same petulant behaviors demonstrated by my most challenging 

students did not sit well with me.   I was inspired to transform the experience into a meaningful 

one by marrying my love of integrating technology into education with my deep, abiding desire 

to remain employed.  I chose to take my college courses online through the CLAD Through 

CTEL program offered by the University of California San Diego Online Extension.  Despite my 

early protests, the experience of completing this certification program was both professionally 

rewarding and personally insightful. 

The community that I serve is East Oakland, California.  For those unfamiliar with that location, 

it can be described most politely as an area in economic distress.  Pejorative descriptions 

typically include the racial dynamics of the people living there, with particular attention to the 

fact that most of the people living in that community are native Spanish speakers.  It is for this 

reason that my CLAD studies were pertinent to my professional development.   

Every day I am challenged with serving English Learner students in need of equitable, 

meaningful, and inclusive instruction.  Seldom did I feel that I had done everything I possibly 

could to facilitate the best possible educational experience for these students.  My skill set was 

not commensurate with their needs.  Thanks to the CLAD Through CTEL program, I honestly 

believe I have a better handle on how to plan and execute worthwhile instruction that can serve 

at-risk English Learners.  In addition to this, the program gave me new insight on my own 

personal experiences with language learning and communication that I won’t soon forget. 

When I first took a teaching position in East Oakland, I did so with a significant amount of 

trepidation and anxiety.  Not because I would be exposed to the challenges of providing 

education in an urban school, but because I would be serving an urban school that was 

predominately Latino.  I am originally a New Yorker, and of Puerto Rican descent.  Third 

generation Puerto Rican descent.  This distinction is significant because as my family had 

become more “Americanized” the value placed on speaking Spanish at home diminished.   
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Throughout my life I have shied away from social situations that demanded I interact with those 

who spoke fluent Spanish.  I humbly admit that this has been a source of shame and insecurity 

for me.  Therefore, the prospects of teaching in a community that consisted of native Spanish-

speaking English Learners was unsettling.  The very idea of revisiting a “demon” from my youth 

as a professional adult was unpleasant.  My first year teaching predominantly EL students was 

spent apologizing for my shortcomings to children and dreading making contact with parents.  I 

was not serving my community or myself with any distinction. 

 As fate would have it I was called upon to take the CLAD Through CTEL courses this past 

summer in order to retain my certification as an educator.  What seemed at first to be a necessary 

drawback of my profession turned out to be a beneficial experience.  Studying the history of 

English Language instruction inspired me to assign greater value to its pursuit by learning more 

about the struggles faced by those not fortunate enough to receive it.  Understanding the methods 

by which speakers of all languages learn to acquire new languages shed light on new approaches 

to communication I could use.  Measuring the effectiveness of existing strategies for instruction, 

accommodations, and assessments also became a valuable part of planning future practices.  

Developing lessons – built for easy implementation in my class – that incorporated these 

strategies proved to be time incredibly well spent.  With every course I completed I felt 

increasingly more prepared, and eager to face the “demons” head on in the upcoming school 

year. 

However, it was not until I took the “Language and Language Development” course that the 

most personally meaningful aspect of my experience would reveal itself.  In this class students 

were challenged to read a particularly dense work titled “The Power of Babel” by John 

McWhorter.  After shoving down the kneejerk “MORE READING?!” reaction to the text, I 

found a book that inspired me to reconsider language and its place in my life.   

The degree to which my own version of cannibalized Spanish existed outside the accepted 

standards of the language had always been a source of shame.  McWhorter’s book taught me that 

“NuYorican Spanglish” and thousands of other derivations and mutations of “standard language” 

were not only natural, but completely inevitable.  What’s more, the students and families I 

interacted with almost certainly experienced some similar iteration of my own language 

experience.  These concepts were liberating for me in a way that cannot be expressed in an 

academic essay.  Their value escapes this format. 

I won’t pretend that sacrificing a summer’s worth of free time to the pursuit of this coursework is 

ideal.  Time is a precious commodity, and experiences are ultimately invaluable.  However the 

time spent improving my professional practice this summer promises time more pleasantly spent 

in the workplaces of my future.  The experiences gained by producing materials and reading 

words that move me defy quantification… even if they do require another essay and some more 

reading. 
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